84       THEORY   AND    PRACTICE   OF   EDUCATION
manifestation of imagination is apparent, for he uses past
experience to shape future conduct. At a very early age
varying grades of intelligence show themselves : thus one
child will put a footstool on the top of a chair and so reach
his toy quite quickly, while another will fruitlessly try
to reach it without further aid.
The first uses of imagination, or the power of using past
experience to shape future conduct, will be seen in young
children, in connexion with native propensities, or appe-
tites : they soon learn, for example, from whom and in
what way they can get gifts of various kinds ; they soon
learn with whom they must check anger and on whom they
can wreak it.
Now it is not meant to assert that a child consciously
thinks ' yesterday I was angry with X and was punished,
but with Y I got my own way.   To-day I want something
X has, but it is no good being angry with Mm '.    I doubt
if any human being consistently thinks out his actions in
that way, but that subtle modification of conduct almost
unconsciously carried out, that makes it suitable for the
new situation, should cause just as much admiration for
the mind of man as a wonder-working machine.
Of all the native propensities that call for the use of
intelligence none is so powerful as play. In play the child
is trying out the life he sees and, indeed, feels around him,
trying it out with what material he has to hand. He
wants, for example, to feel he is a bus-driver and as no
real bus is at his command he makes one of the material
he can find. Because the child of three will be content
with the sofa for his bus, and the child of five insists on
making a bus with wheels and steering gear—if that is what
has attracted his attention—some people say the older is
less imaginative. Such a statement in the end leads to
nonsense, for surely the scientist in his laboratory is at
least as imaginative as he was when he played at labora-
tories because he had been to X's. The explanation of

